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WESTEIIN KENTUCKY UN~1f;

"

•

HARVARD AND THE CORE CURRICULUM
For the past y e ar or so we have be e n aware tha t
Harvard is working on a cu rricu l ar plan which to som e
extent will reintroduce th e c on c ept of a sta ndard core
of courses in gener al education.
Dean Rosovsky pr e p ared
a thirty-six page report whi c h is " to be read as a set

of guid elines!! as the Faculty Council proceeds with its
dev elopment of a core cur ri c ulum.

The current Inte r col l egiate Press Bulletin reports
th a t th e proposal would abolish the existing General
Education Program and replace i t with a set of core

requir e ments desig ne d to provide stud e nt s with TTcri tical

,

appreciatio n of major approaches to kn o wl e dge" and with
"basic Ii teracy in maj or fo rms of intellec tual disc ourse . II
"

What is of s p ecia l .interest t o me is t he fact th at
of the f i ve areas of knowledge l isted in th e Harvar d
"
plan, th r ee co rrespond with dis cip lin es falli n g within
the Co llege of Ar ts a nd Human itie s at WKU.
The five
areas (i n co n t ra st to the t r aditional t r iad of the
humaniti es, the social sciences and th e n atu r al sciences)

.

are
l.

Literatur e and the Arts

2,

History

3.

Soc ial and Philosoph i cal Analy sis

4,

Science and Mathematics

5.

Fore i gn Languages and Cu ltur es

The plan would acquajnt stude nts with important literary
and artistic achievements so that they will develop a
!!critical understanding of how man gives artistic expression to his experience!! (category one), focus on "major
aspects of the prese nt world in historical perspective"
and lead students "to a n understanding of the complexi ties of human interaction in specific situations i n the
past" (category two), and expand the student's range of
cultural experie n ce and !! provide fresh perspectives on
his or her cultu ral assumptions and traditions" (category f ive) .
The Harvard proposal grants the equivalent of two
years for the stude nt's concentration, one year for nonconcentration requirements and one year for electives.
Considerable flexibili ty and free choice remains.
In summary, the proposal states, "the underlying
conception of the Core Curriculum is a minimal acceptable standard of individual education focusing o n how
we gain knowledge and understanding of the universe,
of society, and of ourselves. The Core is not meant to
stand alone; conjoined with three years of other work,
it will provide a so lid and shared base of gene r al and
liberal 'e ducation for all students . 11
Western is not Harvard.
We have a different stu - '
dent body, a different faculty, and to some ex tent a
different educa ti o nal mission. This does n ot mean, howeve r , that we are free to ignore a significan t curricular development that our colleagues in another (and, in
this case, pres ti gious) university are pursuing. The
literature I read indicates that the pick and choose
c.rriculum of the late sixties was to a great extent
the result of a great wave of educational permissiven ess that washed ove r the universities in the wake of
Vietnam and all that accompanied that perplexing chapter of nation al life.
If we are to some extent recov ered from the turmoil of that period, it is perhaps time
to join with o ther institutions in re-examining the cur ricular damage which resulted from the decade of disaster.
Robert H. Mounce, Dean
Arts and Humanities

SOME THOUGHTS ON ENGLI SH 183*
Recently I appointed a special committee of the
fa c u l t y to mak e a recommendation for some necessary
textbook c hange s in English 183 and, while they were
at it, to formulate a general statement of the goa l s
and philosophy of the course.
From some things I'v e
beard about that committee's discussions, from what
I 've heard in conversations with others, and from a
general "feeling" I get in the department r egarding
English 183, it seems c lear that among us there is an
extraordinary diversity of attitude and approach in the
co~rse.
Variety and diversity are, of course, fine
th~ngs--indeed, desirable things--in a multisection
course, but there comes a point at which too much variety, too much diversity, and too much individuality
becomes self-defeating . And we go off in so many
different directions that "t he center will not hOld."
Granted, there are many things we should be doing in
English 183. But by the same token, there are many
things we should not be doing.
So, in an effort to
crystallize some thinking o n the subject, I'v e d ecided
to deliver myself of some opinions r egarding what English 183 is and is not --or , better still, shoul d and
should not be--as I see it.
"

To begin with, English 183 is an "appreciation"
course.
By that, however, I mean something fairly
specific.
It is not a course which simply e n courages
the student to throb and twitch over literature in his
own subjective juices and leave it at that.
It is not
a course in which he is encouraged to "wow" and "geewhi z" over a poem and think he has "appreciated" it.
Of course we hope he will be affected by what he reads-art is nothing if it does not stimulate a r espo n se . But
appreciation in any reasonable and responsible sense
must go far beyond the nonverbal grunts that the uncultivated sensibi li ty can be satisfied With.
Appr ec iation
assumes at least the beginnings of an acquired body of

.
"

knowledge and the beginning development of a set of skills
which make appreciation possible. Thus, it seems to me
that 183 is essentially a skills course--a Phow to read
it" course on poetry, drama, and fiction.
It may be either
the first or the las t literature course our students take~
in college.
Either way, it should be a course which
teaches them how to read , understand, appreciate, and enjoy
respectable literature.
If a student goes no farther than
183 in the study of literature, he should be able to read
a poem, a play, or a story for his own instruction and
delight as a result of what he has learned to do in the
course--and he should be able to do it with reasonable
perception and understanding of what literature is and
how it works.
On th e other hand, if a student goes on
to become an English major, he should be able to build
on a nd develop the s~ills he has acquired in 183 as h e
continues his study.
We shouldn't expect 183 to make
him a pOlished and sophisticated critic--but it s hould
start him on the right track.

,

If developing the student's " how to do it" skills
in the reading and understanding of literature is the
purpose of the course, as I take it to be, then it follows that the focus of the course should be on the
acqu isition of the tools needed for that activity and
the application o f these tools to selected pieces of
"literature. The tools I take to be the critical concepts and the accompanying "terms" of the sort one
e ncounters in a text such as Perrine's Sound and Sense.
And the application is the one-to-one engagement of the
stude nt with th e poem--or story or play.
That is, the
~tudent s hould be learning to read, understand, and
appreciate on his own--to confront the poem, to engage
it, and to deal with it as an entity by applying his
developing critical knowledge and skill in an essentially
"new critical" way. This has, I think, major implications
fo r the way in which such a course is taught.
While it is
obvious that a certain amou nt of lecturing must be don e in
any course, it seems to me that in 183 the lecturing must
be done only as a mean s to another end--that we get our
lecturing done so that we can get on to the discussion.
If a student i s ' to acquire ski l ls, he must practice them.
He must be encouraged, even required, to contribute to

the class, to answer que s tions, to t hink an d exp res s him self in class, to make his contribution to the commo n
effort of t h e class in getting a t a n d in to th e wo rk in
qu es tion. He s hould not be told wha t "the " t heme of a I
story is.
Ins tead , he should b e guid e d i n th e ways of
discovering for hims e lf what one of i ts t h emes may b e .
I fail t o see how suc h purposes ca n be attempted in
such a way if the emp h aS i s in the cou r se is on qu an tity .
To assign twenty poems fo r o n e class meeti n g a nd then
spend two or t hree minutes on eac h one is la rg ely an
empt y exercise whi c h substitutes numbers for know - how.
It would seem much more appropriate to assign six poems ,
devote most of the class time to two or three, and raise
a few quest i ons about the others.
In fact, the c l ass may
learn t h e most when on occasion the e ntir e period is
devoted t o one poem.
The measure of success should, I
think, be not how much a student has covered b ut what he
has learned how to do .
A sense of proportion is equally important in what
we e xpec t the student to learn in 183.
It is temptin g
to demand that he clutter his mind with much of the
pedantic tri v ia t hat has accrued to the study of literature over the centuries.
But if he doesn't get some
grasp of major principles, all the detail in Thrall,
Hibbard, and Holman isn't going to make any di fference.
For examp le, being able to rattle off the ty pes of feet
and lines i n poetry seems far less important to me than
get t ing some grasp of th e idea o~ rhythm as poets apply
it to la nguage.
I don ' t care whether a stude n t can dis- .
tinguish bet ween meto nymy and sy necdo c he--bu t I do hop e
"
he learns that a writer who uses figurative lan g uage is
setting u p a relatio n s h ip between t hings which he wants
us to perc eive and comprehend.
I t i s a matt e r of considerable indifference to me wh et her a studen t le a rn s the
four (or five or six or seven?) types of symb o ls.
But he
should understand that a symbolic write r i s ask ing us to
participate in his way of seeing th e wor l d by ope ra ting
on several dif fe rent levels at the same time .
I suppose
I would hold out for irony--but the five type s are less
imp o rtant.
It probably doesn't matter whether a stude nt
in 183 can dis ti n guis h a villanelle from a ronde l or rime

royal f r om t e r za rima--but I think I 'd hol d out for th e
son net, b ot h becau se of its ce ntr ality in En g li s h poetry
and becau se i t is an idea l form to u se in discu ssing the
r e lationship betwee n form and content. A student may not
kn o w the f ou r (or five or si x or seven?) points - of -view;
but he s hould h ave some grasp of th e implications of t h e
ide a of p o int - of- v iew for the way we are allowed t o witness a narrati ve. But I s u p po se I'm becoming pedago gically clutte r e d myself .
My po i nt i s that 18 3 s hould provide t he student with
th e major tools for the a n alys is and un derst a nding--and,
of course , appr e ciation--of literature and give him some
pract i c e and t r a ining in the use of them so that hi s
e xp er ience with literat ure can continue to b e en ri c hin g -wh ethe r he stops with 18 3 or goes on to graduate sc hool .
In ei ther case , the too l s a nd the s kil l l evel app r op riat e
to the sophomore level are pretty much the same.
Now l e t me say a few words about what 1 83 is not-though I suppose I ' ve b een s aying some o f that all a lon g.
I would think t hat hi s t o r ica l and biographic al materi als
are, fo r the most part, out of place in 183 --o r at leas t
tha t they· should occupy a quite minor role in it. One
ne e d not know wh e n Keats wa s born and died to be able
to approach "La Bell e Dame Sans Mer c i" on it s own merits
as a poem. A st udent n eed not be s ubj ected to The
Seven t eenth Ce ntur y - Background or e x pected to know that
J o hn Donne was Dean of St. Paul 's in o rd e r t o be a ble to
figure out that when Do n ne says , "Go a nd c at ch a fallin g
star,/Get with c hild a ma ndrake r oot, " he is suggesting
some activities which ar e impossible . Tennyson's
"U~ysses" is directly related to one o f the poet's
p e rsonal strugg les, but the poem can b e studied on its
own merit s witho ut r ecourse to t hat in t e rest ing but,
for 183, irre l evant piece of info rmation . Furthermore,
an examination e mphasi s o n the content of works studied
would, I think, be almost totally out of place in 183 .
Obviously one ha s to ask question s about something, but
it seems t o me questions about cont e nt should b e about
content only insofar as it i s related t o the . critical
skills the cou rse should d eve lop. For example, the name
of the central c haracter in "Theft" seems unimportant to
me. But the s tory is an excellent example of limited
omniscience.

,

<

English 183 ca n an d pe rhaps ought t o be a wr iti n g
course -- a t least to the ex t en t that yo ur o t her paper grad ing load wi ll permit it to o e . Bu t it seems to me
that a re search pap er i s tota l l y o ut of place in it .
One d oe sn' t learn to s wim by wat chi n g o ther s wimme rs .
He may eventually learn to pe r fect h is style in that
way, but f irst he must jump in the water a nd do it o n
his own .
I j ust don ' t see how a student can l earn much
about r eading a poem by runn in g off to find out what
seven ot h er people have sai d a b out it -- pa r ticularly
when he's not likely to understand s ix of th em in the
first place.
I f th e course is concerned with the student's ability to e n gage a piece of literature, the n
that's what a paper assignment should bring about . A
set of papers I rece i ved from my 382 class recently was
very revealing.
Most of the students could cove r their
papers (and themse lves) in footnotes , but ver y few of
t h em had anything to say for themselves about a poem.
I'm beginning to wonder if perhaps they think the study
of literature consists primarily of bei ng told by someone else what a poem or story or play is all about. Of
course l ibrary research is important. But it should be
encouraged on l y after t he st udent h as lea rned something
about how to d eal with literature directly.
English 183
is the place for the dire ct approach.
Anot her thing .
I really don't think an Int r oduction
to Lite r ature which i s a "how to read it" course should
focus, except incidenta l ly, on the great writ e r s of Western civi l ization. That's the "twenty-five greatest
poets" or "last chance to l'ilake him r ead War and Peace "
syndrome . More destruction is wrought by enforced rever- ::
ence for the classics than this world dreams of .
It took
me years to recover from being forc e d to read Ivanhoe and
Sil as Marner. The class i cs or the greats - -at l east many
of them are clas sics i n large part be c ause th ey a r e often
so c omplex as to t ran scend t heir time . And th ey are ofte n
s imply mor e difficult, mo r e sophisti cated, and more e soteri c t han sophomores in 183 are capable of gras ping.
I' ll
use one of my perso.nal favor ites as an illustration, primarily bec aus e I know him f airly we ll a nd de ar ly l ove to
teach him.
Yeat s, for my money, i s t he greates t 20thcentury poet (whatever t hat means). And " Sailin g to

Byzantium" is one - of his most magnificent.pieces . But ~'m'
not all that sure that "Sailing to Byzantlum" is a partlcularly good c hoice for teaching 183 students something
about symbolism. Many of Yeats' poems are directly accessible to student s in 183, but "Sailing to Byzant~um" is ...
something one comes to- - eventually . In my experlence
great poems are often not nearly so appropriate for teaching students how to read poetrY,as some of the,good ones
are. And sometimes a bad poem 16 the best cholce of all .
Who can recall EvangelIne without an immediate recognition
of what meter is? And if a student learns how to read
literature with some intelligence, some sensitivity, and
some perception, he won't have to be told ~ho the gr 7ats.
are. Eventually he'll discover that for h1ffiself - -pr1mar11y
because he's learned to read in such a way that the reading
of literature in and of and for itself is a r e warding and
enriching and endlessly satisfying experience. And sooner
or later he'll get to War and Peace.

or greatness --but the literature itself . If we keep our
eyes on the knowled~e and th e skills it takes to make
that ri chness directly .available to the studen t, we'll be
doing him and oursel ves t he greatest service possible.
In any event, them's my thoughts.
James Heldman, Head
Department of English
]
)

What does that leave us with? It's pretty simple,
really . And yet, in ~ way, it's the most comp~ex issue
of all. We're left w1th the student and the l~terature.
And o ur challenge is to help him learn to engage it himself far what it is and for what it can offer him . He
needs some tools he needs some guidance, he needs some
practice. But m~st of all he needs to discover for himself that the mystery of art is st il l mysterious--but not
quite as mysterious as he thought. He needs to be allowed
to discover that some of the richness of literature is
directly and immediately available to him. But at the
outset all he needs is a few keys--and we've got ~hem for

*Several years ago I wrote a longish memorandum to
th e English faculty suggestin g what English 183 ought
and ought not to be. Reactions to my comments lead me
to believe that there is pretty much a d epartmental
agreement with my ideas, or at least most of them .
Dean Mounce has suggested that t he co llege faculty
might be interested in reading my desultory remarks
as a means of finding out what goes on in the course.
At first , I thought I mig ht edit the piece for more
general presen tation, but on reflection I ' ve decided
to leave it as originally written. Please bear in
mind that the comments were originally departmental,
o c casional, and informal in their intent.
I hope
you'l l find them informative.

"

..
"

~im,

)

If I've stepped on anyo ne' s pedagogical toes with any
of these remarks , I assure you it was entirely uninten tional. And I ask you to co nsider that I already have my
neck out so far that I'm looking straight down into Barren
River Lake (hyperbole). But this is a matter of some
moderate importance (litotes) to us all. For a department
that devo tes as much of its e nergies as we do to the teaching o f lit e r a ture, we s hould remember also ' that the literature itself is the best thing we have going for us- - not
quantity, or facts, or history, or biography, or research,

)

FACULTY PUBLICATIONS

The material for this section has been gleaned fr om
several sources including the Dean's Annual Report (1977-

78). supplementary forms which the faculty submitted at
the beginni~g of the year, and separate notices which
have filtered into the office.
Since it is probably
inevitable that some faculty achievements will b e inad-

vertently omitted, I have decided that for this parti cular issu~ I will limit publication to books and articl es.
If this one-time approach e limina tes some achievement you

would like to have appear in Forum, pleas e include it on
the spring request for materials.

CDt1r1UNICATION AND THEAT RE
RANDALL CAPPS has coauthored two books--Speaking Out :
Two Ce nturies of Kentucky Orators and Fundamentals of
Effective Spee ch Communication . His book, Sigma Nu: A
Heritage History has re cent ly been published by t he Hunter
Pvblishing Compan y .
The article "Early and Late Convert s in an Afr i can
Mission Field," wr itt en by CARLEY DODD, was published this
sUfTl(l1er in the Mission Strategy Bulletin.
JOSEPH FULMER coauthored an article "Turnover in TV
Industry Too Hi gh" which appeared in Feedback, a quart e rly
publication for the Broadcast Education Association.
The a rti cle "Pr esi de ntial Communication: A St udy of
the Carter Style, " by CARL KELL, appeared in the Fall,
1977, i ssue of the Western Alumni Bulletin.

REGIS O'CONNOR coaut hored the book Fundamentals of
Effective Speech Commu nication . Hi s article "Mess age
Credib ili ty: An Exploratory Study" appeared in The Mes sage Measurement Inventory. and the a rt icle "Seria l
I
Transmi ssio n of I nf o rma t i o n: A Study of the Grapevine"
was prin ted in the J o urn al of Applied Communicatio n
Research and also in Sociological Abstracts.
JAMES PEARSE p ublished "Montage: A Paradigm for
Readers Theatre" i n Studies in Interpretation, Rodopi
Press, Amsterdam, a nd contr ibut ed a chapter to Virgi n ia
Floyd's book, Studies in In te rpr etation.

ENGLISH
A Lexi con of Literary Terms by RONALD ECKARD was
publi s hed by Monarch i n 1977.
The article "Hog Lore of the Cumberland Valley" by
CHARLES GUTHRIE was published in the Kentucky Folklore
Record.
Publications by JOHN LEWTER during the year hav e
in c l uded poems in the spring issue of Poem a nd the
winter issue of Wind and sho rt stories-rn-the Kansas
Quarterl y and Herp-¥ourself.
Poems by MARY ELLEN MILLER were printed i n th e
Appalachian Heritage duri ng 1977.
FRANCES PERDUE had a poem published in the summer
issue of the Kentucky Poetry Review.

.
"

"At the Tennis Court , " a poem by FRANK STEELE,
appea r ed in the spr ing issue of The Mossy Creek Journal .
JOSEPH SURVANT had poems pub lished in the fal l issue
of Webster Review and the sp rin g issue of Ad e na.
An article by CATHER INE WARD, " The I rish Penal Laws
of the 18th Century," was printed in the Faculty Research
Bulletin.

The article "Two Moods of Mind: Jonathan Swift as
Critic and Educator," written by ROBERT WARD, appeared
in the Faculty Research Bulletin.

DAVID LEE published "The Emergence of the Imperial Presidency" in America's Heritage i n the Twentieth
Century.

FOREIGN LANGUAGES

"The Eme rgence of the New South:' Chapter IV in
America's Heritage in the 20th Century, was written by
MARION LUCAS .

Publicatio ns by JIM WAYNE MILLER during the year
have inc~uded poems in Southern Poetry Review, Wind,
Internat1 0nal Poetry Review, The Plow, Pegas us , and
th e Sampler of Contemporary Southern Poetry and poems
and articles in Appalachian Journal.

Dur ing the past year RICHARD SALISBURY has
published articles in His anic Ame ri can Historical
Review, Prologue: The Journal of the Nat onal r c hives ,
and Anuario de Estudios Centroamericanos.

"The Test as a Teaching Device," by WILLIAM NOLAN,
was published in Foreign Language Annals, September, 1977.
RAUL PADILLA published "Perez Galdos: Critico del
materialismo tt in Boletin de filologia espanola in 1978.

HISTORY
JAMES BAKER has had two books publi s hed during the
past yea r--A Southern Baptist in the Whit e House and
Life, Liberty, and the Pursuit of Happ iness. Hi s articles
"From Korea: A Creative Minorityt' a nd "Merton on the Move"
appeared in Commonwea l and "Korea Today: The Tragic Feast"
i? Christian Century.
An article by CAROL CROWE, "Mary Breckinridge a nd the
Frontier Nursing Servic e ," appeared in the July issue of
Refli s t e r.
DREW HARRINGTON published "Dio Cassius as a Mili tary
Historian" in Acta Classica.
LOWELL HARRISON is co-editor of A Kentucky Sampler:
Essays from The Filson Club History Quarterly, 1926-1976.
He had articles published in the Register of the Kentucky
Historical Soci e ty, Ci\-il War Times Il lustrated, and
American History Illustrated. He also wrote. "Introduction:
The Formative Years" for Kentucky: It s History and Heritage.

,

RICHARD STONE has had A Brittle Sword: The Kentucky
Militia, 1776 -19 12, published by University Press of
Kentucky. His article, "Advi sors an d Asse ntors: The
South Carolina Governor's Council, 1776-17 90," appeared
in the Faculty Research Bulletin_
"Joel E. Spingarn and Arthur B. Spingarn: A Profile,"
written by FRANCIS THOMPSON, was printed in the Faculty
Research Bulletin .
RICHARD WEIGEL has published "A Note on P. Lepidus"
Philology, " Aemilia-150 b " in Rea lencyclo pad1e, and ilL. Aemilus Paullus-115 a" in Real e ncyclopadie.
i~

~ l assical

INTERCULTURAL AND FOLK STUDIES
BURT FEINTUCH co-produced and edited a two - record
set of documentary recordings entitled " I Kind of Believ:'e
It's a Gift: Field Recordings of Traditional Music from
Southcentral Kentucky."
A paper entitled "The Hanging of Calvin Logsdo n and
Subsequent Rain Curse in Oral Tradition" was delivered by
LYNWOOD MONTELL at the International Centenary Conference
of the Folklore Society of England held in London, Engla nd.

JOURNALISM

PHILOSOPHY AND RELIGION

Mustangs to Phantoms, a book by DON ARMSTRONG , has
been pub lis hed by Intercollegiate Press .

ROBERT JOHNSTON has written numerous arti c l es during
the past year. These have been published in The Reiormed
Jo_u rnal , Selecci ones de Teo logia, Scripture, Tradition and
In ter pretation, The Christian Century, J ournal of the
E.T. S., a nd The N.I.C.M. Journal .

JAMES HIGHLAND has had numerous artic l es print ed in
the Western Alumnus a nd The Kentu cky Press. He bas also
written ove r 200 newspaper articl es in the past year .
The May. 1978, iss ue of The Saturday Eve nin g Post
co ntain e d an article, "Chicago: The Sound of the City,"
by WILLIAM MCKEEN. Hi s article "I Want the Beach Boys
to Go On Forever" appea r e d in the Janu ary. 1978, issue
of Primo Times .

MUSIC
EMERY ALFORD published an article, "Orchestral

Excerpts- - A Non-d efin itive ~ist for Percussion In strumen ts," in the Jul y-Au gust iss ue of Woodwi nd Wor ld-B rass
an d Percussion.
A comp os ition by BENNIE BEACH, 'A s , e s, O s, a nd
Things" was premi ered at the Wusic Educat i on National
Co nference i n Chicago April 14 , 1978.

An art icl e by JAMES GODFREY, "Give Your Or chestra
' Ide nti ty," was publis he d in the April issue of Natio nal
School Orchestra Association Bul l etin.
DAV ID LIV INGSTON had a med l ey of songs a nd a n o"t-i g i nal compos iti on, "Claranada, !1 premiered at th e
Music Education National Conference i n Apr il .
EDWARD PEASE pub li s he d the article "ComputerRest oration of Caruso a nd McCormack Recordin gs" in the
September, 1978, issue of Bulletin of Nati onal Associ ation of Teachers of Singing.

Righteous ness, by WILLIAM LANE, has been publisbed
by Scripture Union in London and Eerdmans in Grand Rapids,
Michigan .
An article by LARRY MAYHEW e ntitled "S implicity and
Indetermi nacy" was printed in the March, 1978, issue o f
Nous.
Answers to u es tions That Bu Believ ers, written by
ROBERT MUNCE, was pub li shed by Baker Book House. He
has written a seri es of ten articles on 1!Comrnon Mistakes
in Biblical In te r p retation!! for Eternity. He also wrote
"A Rhetorical Analysis of Revelati on Five," a chapter i n
a Festschrift for E, F. Harri son entitled Scripture,
Tradi tio n and Interpretation .
RONALD NASH publis hed two articles during the pas t
yea r-- "The Notio n of Mediator in Alexandrian Judaism and
the Epistle t o the Hebrews " in Westminster Theological
Journal and "Truth By Any Other Name" in Christianit y
Today .
.'

Two recent a rt~cl es written by ROBERT ROBERTS are
II Fai th and Modern Humanit y, printed i n Christian Cen- ::
tury, and "Kierkegaard on Becoming an I ndividual,!! whi c h
appear ed in the Sco tti s h Jo urnal of Theology.
1t

EDWARD SCHOEN has publi s hed "The Role of Commo n
Notions in Spinoza's Ethics" in th e Southern Journal
of Philosop hy.

Th e a rt ic l ~ "God Is Tr anscende n t, But Is Language?"
by JAMES SP I CELAND appeared in the May issue of Christiani ty Today.

•

,.~

•

nWhe re Does Theo logy Come From? " appeared in t he
December issue of Re formed Journal . The article was
writt e n by ARVIN vas.

,

In addition to formal publication, there is a rem a rk able amount of professional creative act ivity by the fac-

ulty of Fine Arts. For the next edition of Forum I will
be as king each department head in the Arts to wri te a
summary of th e major achievements in hi s area.
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